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ChatGPT Use and Its Associations with Perceived Learning Outcomes and
General Competency Development among University Students
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Introduction
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Research framework development (1/3)

= Academic and Social-Emotional Flourishing Framework (ASEFF)
(Collie & Martin, 2024a)
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T1 Contextual Resource T1 Personal Resources T2 Outcomes
- Perceived autonomy-supportive teaching - Perceived academic competence - Cognitive engagement
- Perceived social-emotional competence - Homework practices (p)

- School satisfaction
' , T1 Background Characteristics - Mental well-being

- Gender
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E B Age

1 - Language background
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- ADHD (p)




Research framework development (3/3)

= General Competencies for Higher Education
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(Biyiri et al., 2024; Maheshwari, 2024; Moravec et al., 2024; Ngo et al., 2024)




Research Questions

= ChatGPT TERBENEMZESRERS
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ChatGPT Feature Perceptions

Perceived Learning Outcome

General Competency Development
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Methods-Participant and data collection

» R LS - FEBEESHEERFIMAERE N
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Methods-Data analysis
m PLS-SEM (Partial Least Squares Structural Equation Modeling)

» Suitable for small samples, complex models, formative constructs (Hair et
al., 2017)

= TWO stages (Sarstedt et al, 2021):

= Measurement Model
Reflective: Reliability, AVE, HTMT
Formative: collinearity, weights

= Structural Model
Path significance, R?, Q?, total effects



11111
DDDDD

mmmmm




LN
-—

aumn | P

ONI0ah ey

N fﬁ“;'L“_
B

r‘\]

1:



Cronbach’s Composite

Construct Reliability =~ AVE
(pc)
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